Flinders View Primary School and
Flinders View Child Parent Centre
2016 Annual Report
to the Site Community

Flinders View Primary School Number: 1396
Flinders View Child Parent Centre Number: 1783
Partnership: Port Augusta - Quorn
Name of School Principal:

_______________________________________

Name of Governing Council Chair:

_______________________________________

Date of Endorsement:

_______________________________________

1

2016 Annual Report to the Site Community

Site Context and Highlights
Flinders View PS is a Preschool to Year 7 Category 1 school situated on the Port Augusta Westside with 178 students
enrolled. The school prides itself on providing quality teaching and learning experiences that are inclusive, and celebrate
cultural diversity. High expectations and positive relationships have continued to drive our commitment to improving
learning outcomes.
In 2016 the Flinders View community continued to experience long term and intergenerational disadvantage with high
levels of unemployment, poverty and transience. Addressing wellbeing and reconciliation issues, embedding Aboriginal
perspectives/pedagogies and inclusive practices in all aspects of learning continued to be important to the future
success of all students at the school.
Approximately 85% of students were on School Card, 71.1 % of students were from ESL backgrounds, 17% were
Students with Disabilities, 85% of students were from an Aboriginal background and 11% were students under the
Guardianship of the Minister.
Enrolments continued to fluctuate throughout the year with a number of students moving temporarily between the site
and schools in the Lands. During the year, 87 students from across Preschool - to Year 7 either enrolled or left Flinders
View which impacted on the stability of classes and teaching and learning programs.
In 2016, Flinders View maintained a relatively consistent teaching and support staff, with 8 classes and two specialist
teachers delivering Science / Geography and Health and Physical Education across the school. Unfortunately a number
of staffing changes to the Science/Geography position throughout the year impacted on the consistency in the teaching
and learning of this program.
Improving Literacy and Numeracy outcomes continued to be a major priority and given the context and the complexity of
student needs, the number of School Support Officers providing literacy, numeracy intervention and behaviour support
continued to increase throughout the year. Maths and Literacy Consultants visited the school throughout the year to
support and develop teacher content knowledge and practice.
The Adnyamathanha Language program was expanded across the school, with all classes accessing this language
program on a weekly basis.
Cultural Competence training was delivered each term to staff, to build their understanding and provide access to a
repertoire of useful resources. Units of work were also developed for delivery in the classroom linked to the Australian
Curriculum.
Throughout 2016 students participated in a number of whole-school events to build relationships, develop teamwork
skills and celebrate Indigenous culture. These events included the annual sports day, open night, splash days and
Reconciliation/NAIDOC Week activities. To develop skills in The Arts, students participated in a Term 3 Family Night,
this was well supported by families and community. Performances throughout the year also included those hosted by
Splash Theatre Company. These were ‘Stamp Out Bullying’, ‘Street Sense’, ‘Rock It’ and the ‘Book Show’.
Student Voice was expanded across the school with the Student Representative Council reviewing attendance initiatives
for implementation in 2017. Years 6-7 students were involved in the Play at Lunch Program training, students across
year 3-7 were involved in Student Instructional Rounds, focused on strategies that support their mathematics
development. Six Students in Year 6/7 formed the Young Environmental Leaders team and initiated, developed and
implemented a whole school composting program.
The Preschool is an integral part of the school and was run by a team of four staff consisting of a teacher and three
School Support Officers. The Centre was opened at 0.8 capacity with 0.2 Administration time to cover the teacher’s NIT
and leadership duties. 41 children were enrolled; 13 Boys and 28 Girls, 36 were Aboriginal children and 5 were
non-Aboriginal. Throughout the year, 9 children accessed speech and language support, 8 children accessed this
support in Term 4 which was delivered by the SSO’s using speech programs provided by the Speech Pathologist.
Highlights included the addition of a pergola to provide extra shade/shelter from extreme weather conditions. Additional
fencing has also allowed the Preschool to gain some extra outdoor space which enabled the vegetable garden to be
relocated. Weekly cooking sessions continued throughout the year with families supporting this initiative at home.
Other highlights included opportunities to participate in whole school events; sports day, watching visiting performers,
attending assemblies and hosting an assembly with a preschool presentation of Goldilocks and the Three Bears. An
observation/reflection book was introduced to highlight activities being undertaken in the Preschool. This was shared
with families to allow them to see what learning goes on within Preschool.
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Governing Council Report
At the 2016 Term 1 AGM, seven new parent members were elected on Governing Council. A further four members
contined. An (Aboriginal Education Community Officer) ACEO continued to participate in these meetings as part of her
role to support Aboriginal Parent Voice.
The Principal Report outlined Teaching and Learning, Assets and Facilities, Well Being for Learning, Whole School
Events and Aboriginal Education. This was sent out prior to each meeting and tabled for discussion. Class reports, a
financial statement and correspondence were also included on the agenda. A crèche was run during this time to
supervise children.
Through out the year the Governing Council discussed and approved the following:
• Budget and material and services charges
• An increase in preschool fees and hall hire
• Funds to support a girls' SAPSASA basketball team to compete in Adelaide
• Involvement of debt collections for outstanding fees and to write off some amounts
• Purchase and installation of flooring in the canteen
• Security fence gates and Preschool toilets upgrade.
• Purchase of thermometers for the canteen fridges in accordance to the food safety act.
• Nomination of a community member for the Rowan Ramsey Award. This was presented to Auntie Mona for her
voluntary work to support the Adnyamathanha Program.
• Ratification of the Preschool Nutrition Policy
• Draft Whole School Maths Agreement
• Involvement of volunteers from Community Bridging Services to assist in the canteen and to help in classes listening
to children reading.
• Involvement in the 3 year Corwin Visible Learning Project starting in 2017
• Application for a Pastoral Care Worker in 2017

Four Student Free Days were also ratified:
Term 2: Australian Curriculum: Transforming Learning/Assessment
Port Augusta and Quorn Partnership: Transforming Learning
Term 3: Stephen Graham: Guided Reading
Term 4: Whole Site Review Processes and Data Analysis
Term 3: School Closure Day preceding the Flinders View Family Night
Other items of discussion included:
• The Port Augusta and Quorn Schools Partnership and School Transition Policies,
• The Community Use of the School Facilities (Oval) Agreement between the school and Port Augusta City Council, • • •
• Whole School Maths Agreement,
• Empowering Local Learners Project,
• The Site Improvement Plan
• and Digital Technologies grant and resources were shared and discussed.
Two members attended Governance training and shared their learning with other committee members.

The Uniform Committee continued to meet each term to discuss the implementation of the school uniform. Surveys
were sent home seeking feedback from families and the committee has since enacted processes for winter and summer
sales to occur each year (with monies from the budget to cover the short fall). In 2017, a new jumper will be introduced
as part of the uniform regulations and uniform oversight will be managed through Governing Council Meetings.
A Fundraising Committee was initiated through Governing Council and the team worked with the School Counsellor and
students (Student Representative Council) to identify a fundraising activity (walkathon) to be run in 2017. Funds raised
would be used to support maintenance of the school and specific programs.
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Quality Improvement Planning (Preschool)
Overview 2016: All staff worked on the 2016 QIP and most areas of improvement were successfully achieved. Some
areas were identified for ongoing improvement and development in 2017.
QA 1: All staff implemented the ELL Pedagogy to extend children’s thinking and communication skills, with weekly
focused ELL activities allowing children to achieve this successfully. Children developed their impulse control and ability
to work collaboratively. A focus on children’s interests enabled these to be incorporated into the program and was
documented into an observation/reflection book. All staff used the Preschool Indicators during observations, when
writing learning stories and there was a greater systematic approach to observations and assessment. In 2017:
Continue developing children’s ability to extend their thinking and communication skills with a new cohort of children.
Further refinement of collection and documentation of processes to monitor children’s progress as the present system is
labour intensive and ongoing encouragement of families to contribute to the program is a focus in 2017.
QA 2: A Healthy Eating Policy was approved by Governing Council and weekly cooking sessions took place supporting
this. All Educators participated in and familiarised themselves with Lockdown and Evacuation Procedures and
completed the Code of Ethics training. Walkie Talkies enabled staff to communicate with each other when children were
being accompanied to the toilet. In 2017: Continue to promote healthy eating choices with families through face to face
discussions and distribute recipes to all families. All educators will be responsible for completing paperwork regarding
accidents, illness and administration of medications- the teacher will provide training. A quick reference guide
highlighting children’s medical conditions for use by relief staff will be made.
QA 3: A pergola was added to the outdoor area and some extension of the yard enabled the relocation of the vegetable
garden. In 2017: Approval of a toilet block will allow children to access the toilets from indoors and outdoors making
supervision easier. A ‘cubby’/Balinese Hut and seating are planned for the outdoor environment.
QA 4: Staff continued to work as a team despite staff changes/additions over the year. All staff are respectful of each
other and utilize their skills. In 2017: A new teacher will work with SSOs to continue to develop the educator’s skills and
maintain positive relationships between staff.
QA 5: The Behaviour Policy has been implemented consistently by staff, children are encouraged to resolve conflicts
through problem solving and discussions, facilitated by educators. In 2017: More focused opportunities for 3 year olds
to interact with educators by using small group games and focused Literacy activities for all 3 year olds attending on the
same days.
QA 6: Enrolment Procedures were handled exclusively by Preschool staff and families were required to visit the site in
order to enrol. Families were encouraged to participate in orientation visits and complete intent to enrol forms. Close
links have been formed with the Speech Pathologist. In 2017: Provide an updated information leaflet for families and
encourage them to be part of Governing Council to engage them in the decision making process.
QA 7: The teacher worked with SSO's to develop individual performance development plans. The plans supported staff
to improve their practice. All educators participated in training on the Literacy and Numeracy Indicators. In 2017:A
review and update of the Service Philosophy and Policy Folder in consultation with staff and families and how this can
be analysed to ensure it guides the service’s operations will be conducted.
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Improvement Planning and Outcomes (School)
In 2016, the SIP focus was to build teacher capacity and their understanding of effective teaching and learning
practices to improve student learning outcomes and dispositions towards learning.
The three objectives were:
100% of teachers attain a ‘Proficient’ level in Standard 3, of the Australian Professional Standards for Teachers
(Professional Practice).
During the year, teachers engaged in various professional learning opportunities to develop an understanding of
Professional Standard 3. Using the Self Reflection Tool, they evaluated their practice, developing individual and team
goals. Team meetings enabled regular peer observations, focused on maths and guided reading practices, with
feedback provided through discussions. All staff reported that a collaborative approach to observations and clear team
goals supported them to improve their teaching practice.
A Student Free Day focused on ‘Transforming the Tasks’ specifically learning design, enabled teachers to establish
intentional challenging learning goals and create tasks to provide intellectual stretch and multiple entry points for
students. Development of A-E assessment rubrics for developmental tasks across Rec- Year 7 (ACARA Mathematics
curriculum), was also a collaborative whole-school initiative which will continue in 2017.
100% of staff cultivate a deep understanding of the conceptual development of mathematical knowledge.
Consultants and 3rd year teaching staff involved in the ELL project, coached other staff to develop their mathematics
pedagogy. Focus areas included: understanding of the proficiencies, intentional teaching of mathematical language,
embedding of executive functions, growth mindset and conceptual development of mathematics specific to place value.
Review and consultation regarding the whole-school mathematics agreement provided a consistent approach to the
teaching of mathematics. The combined approaches of the Explicit Instruction Model and pedagogical practices that
encourage development of the Executive Functions, Intellectual Stretch, and a Growth Mindset were explicitly
connected within the agreement. In 2017, the Numeracy Coach will work with staff to embed whole school agreed
practices and continue to build teacher understanding of place value. An additional two teachers will attend ELL
training to further embed this practice across the school.
100% of staff are focused on explicitly developing the Growth Mindset of Learners and Executive Functions to improve
learner dispositions in all areas.
Staff engaged in professional learning opportunities to build their understanding of Growth Mindset and through team
meetings, shared strategies to implement and embed this focus within classes. Strategies included class agreements,
visual displays and common language. Sharing of teacher practice through the ELL project also influenced
implementation of Growth Mindset and the Executive Functions across the school. Collection of data following
Instructional Round processes also reflected that students understood and utilized growth mindset language and
executive functions when challenged by new learning or a task.
Data analysis from a Self-Review process in Term 4 showed an alarming decline in the percentages of students
achieving Standards, particularly in comparison to previous years, in all areas(except Spelling and Grammar and
Punctuation-whereby there was a dramatic increase in the % of students Achieving Standards).
From this, recommendations for 2017 also include:
• Reinstating attendance incentives and monitoring processes
• Continued focus on Growth Mindset and developing students learning resiliency (through the Executive Functions).
• Re-evaluating Literacy and Numeracy timetabling and program consistency
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Performance Summary
NAPLAN Proficiency
The percentage of non-exempt students enrolled in the school at the time of NAPLAN testing, who have
demonstrated achievement in NAPLAN proficiency bands above the National Minimum Standard for Reading
and Numeracy (DECD SEA). The Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level.

Reading

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN Progress
The data below represents the growth of students from 2014 to 2016 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Lower progress group

30%

33%

25%

Middle progress group

60%

56%

50%

Upper progress group

10%

11%

25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Lower progress group

29%

29%

25%

Middle progress group

71%

65%

50%

Upper progress group

0%

6%

25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN Upper Two Bands Achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2016

30

30

1

2

3%

7%

Year 3 2014-16 Average

20.3

20.3

1.0

0.7

5%

3%

Year 5 2016

17

16

1

0

6%

0%

Year 5 2014-16 Average

18.7

18.3

0.7

0.0

4%

0%

Year 7 2016

21

21

1

0

5%

0%

Year 7 2014-16 Average

19.0

19.0

0.7

0.3

4%

2%

Data Source: DECD special extract from NAPLAN SA TAA data holdings, August 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.
**NOTE: Percentages have been rounded off to the nearest whole number.
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School Performance Comment
Reading: From the interrogation of the NAPLaN Data it became evident that the % of students achieving above National
Minimum Standard (NMS) in reading at all tested Year Levels (3, 5, 7) decreased, the most significant being the decline
in the % of our Year 3 students achieving above NMS. When looking at this more closely, in terms of student growth
progression, it became evident that a focus is required to move students from the Middle Progress group to the Upper
Progress group and then focusing on moving the Lower Progress Group into the Middle progress group.
Numeracy: The % of students achieving above NMS in Numeracy has increased from 2015 in all tested Year Levels (3,
5, 7). This could be a direct result of the school’s intensive focus on Numeracy practice and pedagogy as part of
whole-school professional development. When looking, at the growth progression in Numeracy however, it became
apparent that the focus is required to move students making Medium Progression Growth into the Upper Growth
Bands.
Recommendations:
From the analysis of the data (as part of the whole-school self-review process) the recommendations made by staff were
as follows:
- Continued whole-school focus on Guided Reading as an avenue for small-group reading instruction that targets the
needs of individual students and aims at developing well balanced readers with emphasis on decoding, comprehension
and fluency.
- Continued focus on Mathematics Pedagogical Approaches and Practices, in addition to the development of Growth
Mindset and Executive Functions as part of the Partnerships focus on Empowering Local Learners Initiative.
- Focus on the Big 6 of Reading to ensure these are understood and being effectively taught across the school as well
as the application of the skills transferred to writing.
- A focus on Developmental Sequence of Place Value (Mathematics-Number) as part of whole-school professional
learning- with an emphasis on Transforming the Tasks to incorporate Mathematical Proficiencies and readdressing of
common mathematical misconceptions.
- Trial and review of introduced (2017) Mathematical Intervention programs and Assessment tools to better support
teachers to accommodate and provide targeted instruction for the development of students’ mathematical
understandings and skills.

Preschool Attendance
Year

Term 1

Term 2

Term 3

Term 4

2014 Centre

80.0%

81.3%

76.5%

58.8%

2015 Centre

77.8%

73.9%

73.1%

61.3%

2016 Centre

75.0%

80.0%

61.5%

2014 State

90.0%

88.9%

86.1%

87.1%

2015 State

90.5%

88.5%

86.3%

86.3%

2016 State

89.6%

88.7%

87.7%

Based on attendances recorded in the two week reference period each term, and calculated to an average unadjusted daily attendance
(deemed attendance). Attendance percentages are based on the calculated deemed attendance (integer), divided by the number of
enrolments. Excludes pre-entry. Note: Figures have been revised for previous years, using integer deemed attendance not decimal.
Source: Preschool Data Collection, Data Management and Information Systems.
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School Attendance
Year level

2014

2015

2016

Reception

83.9%

82.9%

74.9%

Year 1

89.9%

88.2%

81.6%

Year 2

81.8%

90.2%

84.6%

Year 3

79.2%

81.0%

85.2%

Year 4

85.7%

87.1%

77.4%

Year 5

78.6%

88.3%

81.9%

Year 6

84.7%

77.5%

81.0%

Year 7

86.2%

77.4%

80.2%

Total

84.2%

84.4%

81.2%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance Comment
In Preschool, a 20% decline in attendance is evident from Term 2(81%) to Term 3(61%) due to a number of
children who attended sporadically or left Port Augusta for a while due to cultural/family reasons. Phone calls
and support from the Aboriginal Education Officer supported staff to monitor and track these children. Daily
phone calls made to families whose children had unexplained absences, resulted in some families
communicating with staff about their child’s absence.
School attendance declined by 4.2% in 2016 when compared to 2015 data. A significant change was made at
site level with the removal of whole school attendance rewards including the 100% and 90% end of every
term rewards and school assembly Early Bird Incentive Draws. Data and Student Voice (SRC Whole School
Survey) indicates the need to reinstate these rewards in 2017. Lateness is still a major concern for the site.
56 students reached the school based attendance target of 90% or higher for the year. 58 students'
attendance fell between 80% and 90%. Of the other 81 students,their attendance was less than 80%, this
takes into account every child who was enrolled at our site for at least one day of the 2016 school year.
Transience plays a significant role in low attendance. The female cohort had a 3.4% greater attendance than
male students. Non Indigenous students had a 4.8% greater attendance than Indigenous students.
SWD had an attendance rate of 76.2%, students without a verified disability had an attendance rate of 79.7%
GOM students had the best overall attendance for any cohort with an attendance rate of 78.1% (15 students)
When tracking year levels as cohorts, the year 6's from 2015 were the only cohort to improve their
attendance, improving their attendance by 2.2% in 2016 as year 7 students.

Preschool Enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2014

10

16

17

17

2015

18

23

26

31

2016

28

35

39

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.
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Preschool Enrolment Comment

Preschool enrolments steadily increased throughout the year mainly as a result of 3 year old Aboriginal
children enrolling at the site. Enrolments for this cohort increased from a total of 28 enrolments at the
beginning of the year up to 41 enrolments by the end of 2016.
At the end of 2016 there were 25 children enrolled in each session. 18 children were eligible for school in
2017 and the remaining 23 children will continue in Preschool in 2017. The number of Aboriginal 3 year
olds exceeded the number of 4/5 year olds at the end of the year.

Behaviour Management Comment
In 2016 there was an increase in behaviour incidents where consequences resulted in suspension or take
homes when comparing data from 2015.
Take home incidents resulted in an increase of 22 counts, from 52 counts in 2015 to 74 counts in 2016.
Suspensions increased from 44 counts in 2015 to 61 counts in 2016.
Threatening good order had the highest count of all behaviour types for take homes and threatening safety
or wellbeing had the highest count as reason for suspensions.
Year 3 and 4 students were represented the most in 2016 data. 54% of all take homes and suspensions
came from these year levels. Year 1 students did not have an incident of suspension or a take home in 2016.
82% of all take homes and suspensions in 2016 were male students
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Client Opinion Summary
In 2016, 36 parents completed surveys across the school and preschool. Feedback received was mostly of
a very positive nature however a higher number of neutral responses were reflected in the school survey
than anticipated.
10 parents completed the preschool survey. 40 out of the 44 questions received agree/strongly agree
responses. The remaining 4 questions also received agree/strongly agree responses as well as 1 or 2
neutral responses. There were 3 comments in the written feedback all of which were positive. The
responses stated that their children enjoyed Preschool, had settled well and were learning new things.
25 parents completed the school survey. 10 out 14 questions in the school survey mainly received
agree/strongly agree responses. A high number of parents indicated teachers at the school expect their
children to do their best and motivate them to learn. They also felt they could talk to their child’s class
teacher. 12 questions also received between 1-5 neutral responses. "My child likes being at this school" and
"the school works with parents to support their student’s learning" both received the highest neutral
responses. 10 questions also received between1-4 disagree/strongly disagree responses. "The school treat
students fairly" and "student behavior is not managed at the school both received the highest
disagree/strongly disagree responses". Comments from parents stated that the school was a good school
however more activities/projects within the school would engage students, parents and the community.
In 2016, 54 Year 4 – 7 students completed the survey. Much of the feedback provided was positive
indicating that students were generally happy with Flinders View and their learning. 94% of students
agreed/strongly agreed that teachers expect them to do their best. In addition, students agreed that teachers
motivate them to learn, provide them with useful feedback, the school looks at ways to improve and gives
them opportunities to do interesting things. Similarly, students were least positive about how well student
behaviour is managed and the school is maintained. Many students provided written comments on how
learning at Flinders View can be improved with some well thought out responses based on purchasing hands
on and ICT equipment, going more into depth in topics, learning in multiple ways, providing more fun and
challenge in learning experiences as well as incorporating more music and art lessons.
27 Year 6/7 students took part in the Survey Wellbeing and Student Engagement Survey. The survey
indicated that students were generally happy and optimistic. They felt connected to adults and there were
adults who are important to them at school. All students indicated they were emotionally engaged with their
teacher and felt they belonged to a peer group. While this is the case, a number experience worries and
sadness. Although students were willing to engage cognitively in activities, a number indicated they were not
always absorbed or engaged in the activity or world itself. There was strong feedback relating to the need to
work on school climate with a particular focus on verbal and physical victimization.
In 2016, 21 staff members completed the survey.
From feedback provided, there was a high number of “no opinion” for particular questions. The highest was
for appraisal and recognition where 40% indicated they had no opinion about whether they felt valued or
whether there was an effective and supportive induction process. 92% of staff were clear of their roles and
responsibilities. 83% agreed they felt encouraged in their work by positive feedback, praise, thanks and other
forms of recognition; they received adequate training when the requirements of their job changed and their
work matched their skills and abilities.
Work demands and group morale had the least positive responses of disagree/strongly disagree. In 2017 to
address work load teaching staff will be provided with an extra NIT each week to manage work load issues.
The Wellbeing Committee will work with Leadership to seek further information as to how we can build group
morale and identify strategies to value staff.
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Intended Destination from Preschool
Feeder Schools (Site number - Name)
1396 - Flinders View Primary School
Total

2014

2015

2016

100.0%

100.0%

100.0%

100%

100%

100%

Intended Destination from School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

2

3.4%

Other

3

5.1%

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

1

1.7%

Transfer to SA Govt School

49

83.1%

Unknown

4

6.8%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 4 2016.
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Destination Comment
Preschool: 18 out of the 18 children eligible to start school in 2017 transitioned into Flinders View Primary
School.
School: The majority of students who left Flinders View moved to other schools with in Port Augusta,
Aboriginal Lands or Far North. This year a small cohort moved to the metropolitan area. Term 1 proved to
have the most transience, with children leaving and then returning through out the year.
Some children although not reflected in table data moved on a temporary basis to Coober Pedy, Oodnadata,
Ernabella for cultural and family reasons.

DECD Relevant History Screening
In 2016, eight screening checks were submitted and finalised online to ensure Student Support Staff were
cleared to carry out their work duties.
Two student teachers complete their placements at Flinders View Primary in 2016. One completed her final
placement with Curtin University and the other completed a four week Preschool placement with Charles
Darwin. All had the relevant clearances to work at the site.
This year the site also had three classroom volunteers, who engaged through work via a local community
agency. All had finalised their screening and RAN training with the agency, before commencing at the site.
Any visitors or contractors who arrive on site were required to sign in and produce a photo ID or a copy of a
police clearance form (if their first time on site). They then provided these details in our visitor sign in book.
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

27

Post Graduate Qualifications

5

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff
Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.1

16.1

3.8

11.2

1

17

5

17

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Financial Statement
Funding Source
Grants: State

Non-Teaching Staff

Amount
3 051 359.26

Grants: Commonwealth

61 500.00

Parent Contributions

51 980.70

Fund Raising

2 751.65

Other

21 805.48

2016 Preschool Annual Report: Improved Outcomes Funding
Improved Outcomes Category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Improved ECD and Parenting Outcomes
(Children's Centres only)

Improved outcomes for children with disabilities

Briefly describe how the 2016 funding was used to improve the relevant DECD Standard of Educational
Achievement * outcomes (where applicable):

Outcomes achieved or progress towards these
outcomes:

Weekly team meetings were held to enable team planning and assessment opportunities and
the development of educators' understanding of the Literacy and Numeracy Indicators.
Teacher's participation in Empowering Local Learners(ELL) Project enabled strategies to be
used as part of the maths group time sessions.
Focus on oral language with opportunities for children to visit the library and participate in
cooking and gardening sessions. Staff were able to have more time to focus on children's
interests and ideas and develop these.
Portfolios were developed for each child and easily accessible to families to report Literacy and
Numeracy learning

Increased staffing, children able to
confidently problem solve, think flexibly,
improved confidence amongst children.
Improved facilities and meeting children's
interests.

Speech programs were developed for children with extra staffing to allow these to be delivered
on a one to one basis or in small groups. A series of staff training sessions on developing
children's oral language and encouraging children to use sentences when asking for
something.

N/A
Improved outcomes for children with additional
language or dialect

* The DECD Standard of Educational Achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

2016 School Annual Report: Tier 2 Funding Report*
Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2016 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and School Services Officers employed to either work with small groups targeted
Engagement
students (behaviour/ engagement including positive role models) focussing on

Less repeated behaviour incidents
for particular students.

developing specific skills or one to one support in class.

Targeted Funding for
Individual Students

Improved Outcomes for Students with Funding was utilised to reduce class sizes and provide teaching staff with release
an Additional Language or Dialect
time to undertake leveling and moderation. This collaborative process ensured

EALD External Moderation indicated
accuracy with site processes.

moderation was undertaken consistently and effectively.

Improved Outcomes for Students with Employment of a student services teacher (0.4) to support teachers with writing,
Disabilities
implementing and monitoring the Negotiated Education Plans(NEPS) including
Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy
Targeted Funding for
Groups of Students

Program Funding for
all Students

Other Discretionary
Funding

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant
Australian Curriculum

the running of case meetings and interagency support.

Streamline approach to
implementing and monitoring NEPS.
SMARTA training needed

Numeracy Consultants developed teacher practice

Improved teaching practice

Face to face teaching time was extended to increase the Adnyamathanha
program across the whole school. Cultural specialists (community members)
assisted the languages teacher to plan and deliver the program.
Students’ achievement was assessed and reported against using the Australian
Curriculum Framework for Aboriginal Languages. R-3 classes received 2x50
minute lessons per week and years 3-7 received 1x50 minute lesson per week.

Teacher and student knowledge,
understanding and problem solving
has increased. Language is
recognized and value

Funding was allocated to the Partnership CPAC role and teacher release to
support teachers with planning and delivery of the Australian Curriculum.

Aboriginal Languages Programs
Initiatives

Monies were used to supplement the Adnayamthanha Program

Program was delivered across the
whole school

Better Schools Funding

Teacher training and classroom support was provided to implement Guided
Reading Practices in all classes.
Early Years intervention strategies and the Multi Lit intervention program for
students in Years 4-7.
N/A

Teacher confidence to deliver
instructional groups nad take
running records

Specialist School Reporting (as
required)
Improved Outcomes for Gifted
Students

N/A

Primary School Counsellor (if
applicable)

Intervention for students at risk working with families and agencies to put in
appropriate support for students/families at need, Proactive Programs to improve
behavior and attendance, whole school social skills program.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Interagency support is accessed.
Play is the Way implemented across
the school

